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Jane Doe 
 
 
Date of Birth: October 19, 1993 
 
Jane is a fourth grade student at Valley Elementary School and is enrolled in a special day 
class setting.  Mrs. Smith is Jane’s special day class teacher and two classroom assistants 
are also present throughout the school day.  Jane is diagnosed with a rare autosomal 
disorder of the adipose tissue, which is characterized by the complete absence of body fat. 
 Jane is also diagnosed with diabetes and is on a fat and sugar restricted diet.  She 
receives daily injections to metabolize fats and to test her blood sugar levels.  Jane has 
weaknesses in attention, speech, language, and conceptual skills and is eligible for special 
education services due to an Other Health Impairment.  Jane was recently prescribed 
Adderal to address her attention deficits. 
 
Mrs. Smith and classroom staff have reported significant and ongoing behavioral concerns. 
 Jane’s behaviors are described as non-compliant and include: crossing arms, turning head 
away from teacher or staff, making a “hmpf” noise, moving away from staff, not following 
directions, failing to initiate or complete in-class assignments, tearing papers, throwing 
objects on the floor, getting out of seat without permission, and running away from staff 
during transitions.  Behaviors typically occur in conjunction with one another rather than in 
isolation.  When non-compliant behaviors reach the highest intensity, Jane will tantrum.  
Tantrums include crying, raising her voice, being in the wrong location, and attempting to 
follow her mother, screaming at the top of her lungs, throwing things, darting out of class, 
and locking herself in the bathroom.  Behaviors occur across staff, environments, and time. 
 
Staff have attempted the following interventions to Jane’s behaviors: redirection, waiting her 
out, ignoring her, and corrective feedback, all of which proved to be ineffective.  Effective 
interventions included:  pre-teaching, offering choices of work, shortening length of 
assignment. 
 
An IEP meeting was held on 9-27-2003 to discuss Jane’s behaviors and determine the 
need for a functional analysis assessment.  The IEP team agreed the instructional and 
behavioral approaches previously implemented were ineffective and Jane’s behaviors met 
the definition of “serious” as defined in the education code due to the pervasive and 
maladaptive nature of the behavior.  An assessment plan was signed at the IEP meeting for 
the functional analysis assessment.  Leah Chrom (BICM) was assigned as the behavior 
intervention case manager. 
 
Leah conducted interviews with Mrs. Smith, Jane’s father Peter Doe, and the classroom 
assistants.  Interviews indicate Jane’s behaviors are most likely to occur when given a less 
preferred academic instruction, when presented with long academic assignments, when 
presented with new or unfamiliar assignments and activities, when told “no”, when 
instructed during PE, and when adult interventions are implemented and are partially 
successful.  A thorough record review was also conducted and included a review of 
previous assessments, discipline records, classroom behavioral data and medical records. 



 
Leah conducted formal direct observations (STIP) to help determine Jane’s motivation for 
both positive and problematic behavior.  These observations occurred on October 1, 3, 7, 
9, 13, 15, and 17, 2003 in Mrs. Smith’s classroom during math, writing, story discussions, 
SSR, speech, recess, PE, computers, library, OT, and music.  Two targeted behaviors 
were identified:  noncompliant behaviors and out-of-seat behaviors, which occurred in the 
following settings:  P.E. classroom, school yard, O.T. and Speech rooms, and cafeteria. 
The average rate of noncompliant behavior was 46% of the intervals observed. Intensity of 
noncompliant behaviors, measured by tantrums (screaming at top of lungs, throwing things, 
darting out of class, locking herself in the bathroom), lasted between 5 minutes and all day. 
Jane was out of her seat 39% of the intervals observed.   
  
Mrs. Smith and classroom assistants also collected data.  Analysis indicates Jane’s 
success with classroom activities was 78% when she was required to listen or verbally 
respond.  Jane’s success dropped to 54% when she was presented with paper and pencil 
activities.  Staff also reported Jane’s non-compliance increased when she was presented 
with new or unfamiliar assignments.  No use of alternative behaviors was observed.  
Consequences for inappropriate behaviors were corrective feedback.   
 
It was determined Jane’s behavior occurred as a means of escaping teacher directed 
academic and non-academic demands.   
 
Recommended replacement behaviors or alternative skills include: 1) Providing Jane with 
choices prior to assigning a work task and then reinforcing her with the short, frequent mini-
breaks following compliance with a teacher-directed demand;  2)  Teaching Jane to use 
breaks as a means of escaping the assignment, but under contingent conditions of 
completing a small portion of the work.   
 
Records review, direct observations, and interviews were conducted from 9-27 to 11-12-03, 
all of which comprised a functional analysis assessment report dated 11-12-2003.  An IEP 
meeting was held on 1-21-2004 to review the functional analysis assessment report and 
determine the need for a positive behavior intervention plan.  The team agreed on the need 
to prevent Jane’s behaviors, reinforce the use of alternative skills and methods to respond 
to the target behaviors through the implementation of a positive behavior intervention plan. 
 The IEP team agreed to use a tally sheet to count the frequency of use of interventions, 
target behaviors, context of replacement behavior, and the number of prompts required for 
Jane to exhibit the replacement behaviors.  It was agreed the classroom staff and/or BICM 
would use the tally sheets daily to collect the specified data.  If interventions prove to be 
ineffective, as determined by Jane’s targeted behaviors becoming more frequent, intense, 
or longer in duration, the interventions will be discontinued and the IEP team will convene 
to modify the PBIP.  If staff and BICM agree that specific reinforcers or interventions are not 
effective and have alternatives to propose, then the parents will be notified of the change(s) 
in writing through a Memorandum of Understanding in order to implement proposed 
changes. 
 
The IEP team agreed to reconvene on March 3, 2004 to review the PBIP. 
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Coversheet for FAA & PBIP Development – Section 1 of 4 

 
Student    Jane Doe                Date of Birth:   October 19, 1993   
Current Teacher    Mrs. Smith  Current School    Valley Elementary   
   
THE POSITIVE BEHAVIORAL INTERVENTION PLAN PROCESS AND CONTENT 
  

 Step One: 
If a student with an IEP has behavior that meets the California Education Code's definition of 
"serious behavior," that team will expand to include a Behavior Intervention Case Manager's (BICM) 
designated by the SELPA as having sufficient training in positive behavioral interventions.  The 
BICM assists the team in developing a positive behavioral intervention plan. 
  
Serious behavior as defined in California Education Code is: (check one and define) 

  Assaultive           
  Self-injurious          
  Serious property damage          
  Other pervasive maladaptive behavior   1)tantrum: crying, raising voice to top of lungs, 

throwing things, darting out of class and locking self in w.c.  2)non-compliance defined 
as refusing t: i) follow teacher directions, ii) complete assigned in-class work, iii) remain 
seated, and iv) return from elective class back to the classroom  

 
Step One Results: IEP team date when BICM services were determined to be required  9-27-03  
Behavior Intervention Case Manager appointed:   Leah Chrom  

 
 Step Two: 

The BICM, at the request of the IEP Team, will conduct or supervise the conducting of a Functional 
Analysis assessment (FAA) and report back to the team.  An FAA consists of documenting methods 
of data collection (Section 2) combined with observation and analysis summaries shown on 
sections of the BSP (Section 3). 

 
Step Two Results: FAA was conducted: date(s)    September 27-November 12, 2003  
  

 Step Three: 
The IEP team, including the BICM, reconvenes to determine if a positive behavioral intervention 
plan is required. The BICM presents the FAA Data Collection during FAA (Section 2) and the 
Observation & Analysis section of the Core Behavior Plan (portions of Section 3). If a plan is to be 
developed, the team then develops the interventions portion of PBIP Core Plan (Section 3) and the 
data collection that shall occur during the plans implementation (Section 4). 
  
Step Three Results: IEP team met to consider developing a positive behavioral intervention plan 
date(s) 1-21-04  
If PBIP was developed, next IEP team review PBIP date    3-3-2004  
For additional review dates if plan is ineffective, see PBIP Data Collection Form (Section 4). 
 

Summary: At the conclusion of these steps, a decision about developing a behavior plan will have been 
made.  If the IEP team concludes the student does NOT have serious behavior, but does have "behavior 
interfering with learning,” a behavior support plan (BSP) may be suggested by any member of the IEP team to 
specify positive behavioral interventions and supports. This BSP does not require the addition of the BICM, nor 
the use of the supplementary forms.  If the IEP team determines the behavior is serious and requires a 
Positive Behavioral Intervention Plan, four sections are required for a complete PBIP.
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FFUUNNCCTTIIOONNAALL  AANNAALLYYSSIISS  AASSSSEESSSSMMEENNTT  RREEPPOORRTT  

POSITIVE BEHAVIORAL INTERVENTION PLAN DEVELOPMENT 
 
This report has been prepared for the IEP team to comply with Title 5, CCR, 3001, 3052. This student’s behavior 
requires functional analysis assessment for consideration of a positive behavioral intervention plan. The FAA 
report consists of: a) Coversheet-Section 1, b) this Data Collection during Function Analysis for “Serious 
Behavior,”-Section 2, and c) all data analysis summary portions contained in the main body of the behavior plan-
Section 3. If the IEP team develops a PBIP, all four sections are required.  For additional guidance, see: California 
Education Code (http://www.leginfo.ca.gov/calaw.html) and Positive Intervention for Serious Behavior Problems, 
CDE Publications (916) 445-1260. 

Student Name:   Jane Doe     Date of Birth:   10/19/93    
Date of Report:   11-12-2003     

IEP Team Documentation: All four conditions have been met prior to assessment 
 Student has an IEP 
 IEP team has determined instructional/behavioral approaches in IEP are ineffective 
 Behavior is “serious” by Ca. Ed. Code definition 

  self-injurious   assaultive   serious property damage   other pervasive, maladaptive 
 Parent has signed assessment plan for this functional analysis assessment  

 Date:   9-27-03     

Behavior Intervention Case Manager Assigned by IEP Team 
(This analysis may only be conducted by or supervised by a BICM that has been specifically authorized to perform this 
function by the SELPA.) 

BICM completing this report:   Leah Chrom  

Documentation:  All three required data collection methods were conducted or 
supervised by the BICM 

• Interview(s) with:    Peter Doe  
    Mrs. Smith   
    Classroom assistants    
• Direct observation(s) to determine relationship of behavior to antecedents and consequences conducted on    

 Date(s):   October 1, 3, 7, 9, 13, 15, 17, 2003    
 Location(s):   Mrs. Smith's classroom in all applicable settings: PE, computer, library, music, classroom      
• Review of data (check all that apply): 

 Previous assessments 
 Discipline records 
   Classroom behavioral data 
   Reports from other settings:   medical records   

Additional Baseline Data Analysis (all areas below are required) 
 Method of systematically gathering data on antecedents/consequences (BICM must specify): 

 Using Functional Observation Form (see attached)          
 Using other data collection form (see attached)   Student Interaction Profile  
 Other (describe)   teacher maintained data sheets  

Data Collection during Function Analysis for “Serious Behavior,” CA Ed. Code – Section 2 of 4 
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 Frequency, Intensity, duration of targeted behavior was determined across all required components: 

   activities (specify):   PE, math, storywriting, story discussion, SSR, writing (paper pencil tasks)  
   settings (specify):   classroom, library, PE, music, speech, recess, computer, OT   
   people present (specify):   teacher, assistants, peers, DIS providers  
   times of day (specify):   arrival through dismissal  
   summary: 

Frequency:  46% inappropriate behavior, 39% out of seat  Intensity:  highest intensity is tantrums   
Duration:  5 minutes to all day      

 
 Rate of occurrence of targeted (problem) behavior:   rate of inappropriate behavior is 46%, 39% out of seat  

 Associated antecedents and consequences:   PE, SSR, writing and story/discussion settings; antecedents are 
unfamiliar or long assignments, when told no, when given a direct instruction or redirection to participate in 
PE, when instruction was given in a group format (without ongoing one to one instruction); consequences 
are attention for inappropriate behavior (corrective feedback)  

 
 Rate of occurrence of alternative behavior:   rate of alternative behavior is 0%  

 Associated antecedents and consequences:   NA  
 

 All settings in which problem behavior occurs:   classroom, PE, music, speech, recess, OT, cafeteria  

Additional Requirement: Analysis of history of behavior and effectiveness of previous 
interventions  (gathered through review records, verbal reports) 

 INEFFECTIVE previous interventions include:   redirection, ignoring, corrective feedback, waiting her out  
 EFFECTIVE previous interventions include:   offering choices of work, shortening the length of 

assignments, pre-teaching  

Additional Requirement: Review of records for health and medical factors which may 
influence behavior  
(Consider medication effects, sleep difficulties, health, diet, behavioral correlates of specific disabilities, etc.) Findings to 
consider:   diagnosed with rare autosomal disorder of the adipose tisse which is characterized by the complete absence of 
body fat; diagnosed with diabetes and on a fat and sugar restricted diet; receives daily injections to metabolize fats and to 
test for blood sugar levels; Adderal prescribed for attention deficits on November 2, 2003 and classroom staff reports an 
increase in body movement and her inability to control the motion; previously prescribed Ritalin from July to September 
2003  

Conclusion: Positive Behavioral intervention Plan Necessity (Both criteria must be met) 
 Student exhibits a serious behavior problem 
 This behavior problem significantly interferes with the implementation of the goals and objectives of the 

student’s IEP. 

Conclusion: BICM recommendations for IEP team consideration 
Choose one finding: 

 Develop a positive behavioral intervention plan based on the Functional Analysis Assessment (The 
complete positive behavior intervention plan includes 4 sections:         1) coversheet that establishes the 
need for PBIP; 2) this form which documents data collection procedures and BICM and subsequent IEP 
team recommendations; 3) the core behavior plan developed by the IEP team; 4) additional requirements 
during implementation of plan.  A PBIP must include all four sections.) 

 No PBIP required, Develop BSP 
 No plan required 

Rationale for recommendation:   BSP is ineffective in addressing Jane's serious behavior which interferes 
with meeting her goals and objectives  
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Not For Display - For Teacher/Staff Use Only 

 

Positive Behavioral Intervention Plan – Section 3 of 4 
For Behavior Defined as “Serious” in California Ed Code; Requires all four sections. 

 
This PBIP is a part of this student’s IEP.  The IEP team developed it based on data conducted or supervised by a BICM (see Section 2).   

Student Name   Jane Doe   Today’s Date  January 21, 2004     Next Review Date   March 3, 2004  
 1.  The behavior impeding learning is (describe what it looks like)  1)Tantrum: crying, raising voice to top of lungs, throwing 
things, darting out of class and locking self in w.c.; 2) Non-compliance defined as refusing to: i) follow teacher directions, ii) 
complete assigned in-class work, iii) remain seated, and iv) return from elective class back to the classroom.       
 2.  It impedes learning because   Jane is not engaged in instruction and disrupts the learning of those around her  
 3.  History of PBIPs     first PBIP     revision of first PBIP     number of previous PBIPs         
 4.  Frequency or intensity or duration of behavior    Frequency: 46% of intervals observed.  Intensity: tantrums= screaming at 
others at top of lungs, throwing things, darting out of classroom so fast that no-one could catch her and locking herself in 
w.c..  Duration:  episodes last 5 minutes to all day       

  reported by   Mrs. Smith     and/or     observed by   Leah Chrom and Mrs. Smith  
 
 

PREVENTION PART I: ENVIRONMENTAL FACTORS AND NECESSARY CHANGES  
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What are the predictors for the behavior? (Situations in which the behavior is likely to occur: people, time, place, subject, etc.) 
 5.  when given a less preferred instruction, when presented with long academic assignments, when presented with a 
new or unfamiliar assignment, when told "no," when presented with instruction by a non-preferred adult  
  
What supports the student using the problem behavior?  (What is missing in the environment/curriculum or what is in the 
environment curriculum that needs changing?)    6.  Consultation with psychiatrist.   She has not yet been taught how to ask 
for a break.  She has not been given reinforcements that are meaningful to her.  She has not been offered choices at an 
earlier stage of escalation.     

In
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rv
en

tio
n 

Remove student’s need to use the problem behavior 
What environmental changes, structure and supports are needed to remove the student’s need to use this behavior? 
(Changes in Time/Space/Materials/Interactions to remove likelihood of behavior)   7.  INTERACTIONS:  Avoid language that 
includes "no" "stop" or "don't", use a calm matter of fact tone of voice when directing Jane, provide limited teacher-
directed choices. Use group based directions during transitions using Jane's name along with 2 or 3 other students' 
names, avoid calling her name in isolation, set consistent limits and follow through with any stated possible 
consequences.  Reduce written tasks and increase alternative responses (choral responding, raising hand).  
MATERIALS: modify assignment length, set up classroom jobs that are hightly motivating.  Daily choice card. TIME: 
intersperse preferred tasks among less preferred or more difficult tasks.  SPACE: Time away space in class or on 
playground (running a lap) with supervision.     
Who will establish?    BICM, teacher, staff    Who will monitor?    BICM     Frequency    
ongoing throughout day     

ALTERNATIVES PART II: FUNCTIONAL FACTORS AND NEW BEHAVIORS TO TEACH AND SUPPORT  
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Team believes the behavior occurs because: (Function of behavior in terms of getting, protest, or avoiding something)  
 8.  Escape teacher or adult directed demands  

Accept a replacement behavior that meets same need 
What team believes the student should do INSTEAD of the problem behavior? (How should the student escape/protest/avoid 
or get his/her need met in an acceptable way?)   9.  Jane will take a break or respond to choices  
  
  

 

Note: Numbers correspond with the scoring system on the BSP Quality Evaluation Guide
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What teaching Strategies/Necessary Curriculum/Materials are needed? (List successive teaching steps for student to learn 
replacement behavior/s)  10. Teach to use a visual cue that signals a break such as a highlighted card that can be seen by 
all staff in the classroom and states "I am taking a break."  Prompt Jane to take a break upon staff observation of 
antecedent behaviors.  Staff will provide verbal prompt " It looks like you need a break" and then direct her to the list of 
possible activities she can do while on a break.  The list of break activities should be present and accessible at all times 
while teaching the replacement skill.  Break activities include running a lap on the play yard, writing in her journal, 
writing a note.   
Teach Jane to respond to choices prior to escalating to target behavior.  Present Jane with a daily choice card.  Each day 
will have a different possible choice in order to avoid satiation.  Jane will have an opportunity to choose any and all of 
the activities throughout the day.  The opportunities occur following an attempt at an assigned task or after she has 
completed the assignment.  Choice card will be present on her desk and staff will prompt Jane to choose when they 
observe her trying to do the work.  Initially the choices will be offered very early on in the assignment, and then will be 
faded back as Jane becomes more independent.  The choice card will have a range of 3-8 activities depending on the 
day. The last choice should be left blank so Jane can fill it in.  This may increase her motivation and the possible success 
rate of the replacement skill.  Possible choices are: sort and file books, do cursive worksheet or addition work, listen to 
books on tape, empty garbage, use computer, erase the board, work in individual workbooks  
Who will establish?    BICM, teacher, staff    Who will monitor?    BICM     Frequency    ongoing   
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What are reinforcement procedures to use for establishing, maintaining, and generalizing the replacement behavior(s)?  
11. Color-coded system for each subject or activity.  Each color translates to a specific number of minutes for watching 
television at home (green=10 minutes, orange=5 minutes, yellow=1 minute, red=no TV).  Maximum number of possible 
minutes of TV is 2 hours daily, daily sheet will be sent home so parent can note the actual number of minutes watched 
and will sign off daily.  Jane will earn edibles (identified by parents) following a green or orange activity, verbally praise 
as well as reinforce with color.    
Selection of reinforcer based on:    Jane's preference and parent report             

 reinforcer for using replacement behavior     reinforcer for general increase in positive behaviors    
By whom?    staff    Frequency?    ongoing praise, edibles at end of each period, TV at 
end of day          

 
 EFFECTIVE REACTION PART III: REACTIVE STRATEGIES  

What strategies will be employed if the problem behavior occurs again? (1.Prompt student to switch to the replacement behavior, 
2. Describe how staff should handle the problem behavior if it occurs again, 3. Positive discussion with student after behavior ends,   4. 
Any necessary further classroom or school consequences)  12.  1. Prompt her to take a break or respond to choice. 2.  If she has a 
tantrum: positively acknowledge all children following directions and instruct them to go outside for a free or extra recess.    
Two staff will stay in the classroom with Jane, staff will wait out her behavior, once Jane is calm, then other students will 
return to the classroom. Jane should not be aware of the conditions that signal the other students return.  3. Staff to assist 
her in discussing alternative responses in future and completing a My Inappropriate Behavior Worksheet.  4. Jane will not be 
granted extra recess once tantrum has occurred.   
Personnel?    staff    

OUTCOME PART IV: BEHAVIORAL GOALS  

 Behavioral Goal(s)   13.  By March '04, Jane will appropriately request a break prior to engaging in noncompliant behavior 1 
out of 5 times, to increase one time every two month. By March '04 when presented with a list of choices prior to engaging in 
noncompliant behavior, Jane will make an appropriate choice 1 out of 5 times within 2 minutes of teacher directed choices, to 
increase 1 out of 5 times every 2 months.    
The above behavioral goal(s) are to:  Increase use of replacement behavior and may also include:   

 Reduce frequency of problem behavior     Develop new general skills that remove student’s need to use the problem behavior 

Observation and analysis conclusion: 
Are curriculum accommodations or modifications also necessary? Where described:  IEP_    yes   no 
Are environmental supports/changes necessary?.....................................................................................................  yes   no 
Is reinforcement of replacement behavior alone enough (no new teaching is necessary)?.......................................  yes   no 
Are both teaching of new replacement behavior AND reinforcement needed? .........................................................  yes   no 
This PBIP to be coordinated with other agency’s service plans?...............................................................................  yes   no  
Person responsible for contact between agencies           
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COMMUNICATION PART V: COMMUNICATION PROVISIONS  

 Manner and content of communication 14. Color sheet sent home to parent daily by teacher to indicate amount of time earned 
for television watching, parent to sign color sheet and return.  Data collection and copies of color sheets provided to BICM 
once per week  
 

 Between?    home, school, BICM    Frequency?    daily and weekly         

PARTICIPATION PART VI: PARTICIPANTS IN PLAN DEVELOPMENT  

  Student           

  Parent/Guardian           

  Educator and Title           

  Educator and Title           

  Educator and Title           

  Administrator           

  Administrator           

  BICM           

  Other           

  Other           

  


